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Abstract The present study surveyed 91 police interviewers in Scottish police forces about their perceptions
of how well they adhered to the Scottish Executive (2003)
guidelines. Almost all respondents (97%) received the
appropriate national training and overwhelmingly indicated
(again 97%) that their training equipped them either quite,
very, or extremely well for conducting their interviews. Not
surprisingly, therefore, most interviewers (88%) believed
that their interviews allowed them to obtain full and
complete accounts of the events being investigated.
However, aside from this positive self evaluation there are
reasons to be concerned about some aspects of the
interviews being conducted; 1) Most interviewers (78%)
received no refresher training, 2) no interviewers received
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formal feedback about the quality of interviews that they
conducted, 3) practice interviews were reportedly not
included in most interviews, 4) the use of open-ended
prompts were not widely used with 20% of interviewers
indicating that they were rarely used, and 5) interviews are
not currently being electronically recorded. These results
are discussed with respect to the context of child interviewing in Scotland and recommendations for future training.
Keywords Forensic interviewing . Child abuse .
Police practice . Survey
Child abuse is a significant problem and one of the primary
reasons that children are brought to the attention of police.
A recent survey of 2869 young adults in the UK revealed
that 11% of the boys and 21% of the girls had experienced
sexual abuse, and that 6% and 8%, respectively, had
experienced physical abuse before they turned 18 (MayChahal and Cawson 2005). Child abuse is similarly
prevalent in other developed countries (Fanslow et al.
2007). In the vast majority of cases, abusers are family
members or known members of the children’s communities,
and it is common for children to be repeatedly victimized. It
is also common for children to delay disclosure, perhaps
because they have been sworn to secrecy, feel embarrassed
or ashamed, or want to protect people they love (Pipe et al.
2007; May-Chahal and Cawson 2005) and an unknown
number of abuse victims never report their experiences to
anyone.
The problems stemming from child abuse are manifold
and often long-lasting. For example, many children in the
UK who were abused before the age of 7 years reported revictimization as well as externalizing problems, educational
difficulties, and health problems when interviewed as
teenagers (Frothingham et al. 2000). Victims of child
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sexual abuse are twice as likely to become involved in
abusive relationships later in life (Fanslow et al. 2007).
Moreover, participation in the legal system and testifying in
court are associated with poorer mental health outcomes,
especially when the experiences are particularly stressful
for the individuals concerned (Quas et al. 2005). It is
difficult to estimate the full costs of child abuse to society,
but they are likely to be large given the numbers of children
involved and the long-term consequences.
Recognizing the broad social consequences of child abuse,
considerable efforts have been made to protect children by
effective policing, with emphasis on the collection of
evidence in forensic interviews with children. Investigators
must rely a great deal on children’s formal statements because
there is often very little other evidence. Children’s statements
not only provide accounts of what happened, but may also
reveal investigative leads that can be followed up to
corroborate the children’s reports (Darvish et al. 2008).
Information gained in investigative interviews thus plays a
crucial role in the investigation of child abuse. Fortunately,
more than 30 years of research on child interviewing clearly
shows how investigative interviews should, and should not, be
conducted (see Brainerd and Reyna 2005; Eisen et al. 2002;
Kuehnle and Connell 2009; Lamb et al. 2008; Milne and
Bull 1999; Poole and Lamb 1998; Westcott et al. 2002).
Interview guidelines have been informed by the findings of
experimental research and literature reviews (Bruck et al.
1995; Bussey 1992; Steward and Steward 1996; for reviews
see Bull 2001; Eisen et al. 2002; Poole and Lamb 1998;
Westcott et al. 2002) as well as field studies of actual
forensic interviews with alleged victims (Lamb et al. 1996;
Orbach et al. 2000; Sternberg et al. 2001).
All experts agree on the importance of allowing children to
provide accounts of what happened in their own words. The
most reliable information is obtained when interviewers use
open-ended prompts for information such as “tell me what
happened” and “tell me more about that;” such prompts also
yield information that is most likely to be accurate (Dent and
Stephenson 1979; Goodman et al. 1991; Lamb et al. 2008;
Orbach and Lamb 2001). By contrast, information is likely
to be of poorer quality when interviewers interject information or ask leading/suggestive questions that communicate
what they expect to be told (see Kulkofsky and London
2010; London and Kulkofsky 2010 for reviews).
Professionals have over the years translated these research
findings into guidelines for interviewers in many different
jurisdictions and countries. These include for example, the
Memorandum of Good Practice (Home Office 1992), The
Evidence of Children and other Vulnerable Witnesses (Law
Comission 1997), Achieving Best Evidence (Home Office
2002, 2007), the National Institute of Child Health and
Human Development Protocol (Lamb et al. 2008; Orbach et
al. 2000) and the Guidance for Interviewing Child

Witnesses and Victims in Scotland (Scottish Executive
2003). The Scottish Executive (2003) guidelines are thus
informed by an evidence base used in the development of
several other interview guidelines of which some have
continued to be the subject of intensive research efforts
(i.e., the NICHD Protocol, Lamb et al. 2008).
The Scottish Executive (2003) guidelines require that
forensic interviews be jointly conducted by both social
workers and police officer. One interviewer takes the lead
role and asks questions while the other keeps a handwritten
record of what is said by the lead interviewer and the child.
In Scotland, interviewers are typically trained for 1 week by
experienced interviewers and social workers. Once the
training is complete police officers begin to conduct
interviews with children. Training involves familiarizing
interviewers with the guidelines, practicing interviews with
trained actors, receiving feedback on practice interviews,
learning about communicative and developmental issues,
and learning about the role of the interview in the wider
context of criminal proceedings. As with other existing
guidelines the following components are emphasized (see
Scottish Executive 2003, for further details):
1) Rapport building: Interviewers should always establish
rapport to put children at ease. This is an opportunity for
interviewers to overcome reticence, and to gain insights into
the children’s ability and/or willingness to communicate. 2)
Ground rules: Children need to be made aware that they are
in control of the interview, that they should not feel pressured
to answer questions if they do not know the answers and that
they can ask interviewers to explain anything that they do
not understand. 3) Telling the truth: Interviewers should
explain importance of giving true accounts of what happened. 4) The practice interview: A practice interview about
a neutral topic extends rapport-building and should precede
discussion of substantive issues so that children learn that
they will be doing most of the talking. 5) Free narrative
using open-ended prompts: The style of prompting used in
the practice interview should be continued into the substantive phase where children are encouraged to provide freerecall narratives of what happened in their own words. 6)
Specific questions: After children have described what
happened in their own words, interviewers often need to
ask additional focused questions, often in the form of ‘Wh’
questions. These questions should only ask about topics that
have been mentioned by the children. 7) Closed questions:
‘Yes’ or ‘no’ responses are sometimes required, however
they can often yield incorrect answers as they may refer to
details that are not remembered well, causing children to
guess in an effort to provide an answer. 8) Leading questions
and suggestive questions: Children should not be asked
questions that imply that particular answers are correct or
contain information about events that the child has not
already disclosed.
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The Present Study

Materials

There has been no previous evaluation of the quality of
forensic interviews with children in Scotland, so we do not
know whether interviewers are adhering to the Scottish
Executive (2003) guidelines. Accordingly, we surveyed
police interviewers throughout the Scottish police forces,
using a questionnaire based on one used by Dando et al.
(2008), asking how frequently respondents used the
recommended interview techniques, and how effective they
perceived these techniques to be. Respondents were asked
to describe their general experience of interviewing, and
could provide any other information about forensic interviewing. Respondents indicated how long they had been
conducting interviews and what training they had received.
Additional comments were invited.

The questionnaire was based on one used by Dando et al.
(2008). It asked for both quantitative and qualitative
information of the following types: 1) Personal information: Respondents were asked for information about their
age, gender, rank, and length of service. 2) Experience
interviewing: Respondents were asked about the amount of
time they spent conducting forensic interviews, the numbers of interviews they had conducted, the types of crimes
that they interviewed children about, and whether they
thought their interviewing yielded full and accurate
accounts of what happened. They were also asked to
indicate whether they felt they were under time pressures to
complete interviews and, if so, to describe those pressures.
3) Training: Respondents were asked about any specialist
training that they had received in addition to their initial
training, refresher training courses they had attended, and
how long ago they had received such training. They were
also asked whether they thought their training had provided
them with the skills needed to conduct interviews effectively and whether there were any aspects of training that
could be improved. 4) Feedback: Respondents were also
asked to indicate whether or not they received feedback
about their interviews from other interviewers or supervisors and, if so, to describe the nature of the feedback. 5)
Specific interview components: Respondents were then
asked to provide details about specific components of the
Scottish Executive (2003) guidelines. They were asked
about the extent to which they complied with recommendations regarding rapport-building, ground rules, telling the
truth, the practice interview, open-ended questions, specific
questions, closed questions, and leading questions, and
were then asked to indicate whether the recommended
practices had the desired effect using a 5-point Likert scale
ranging from 1 (never) to 5 (always). 6) Overall impressions:
A final section allowed respondents to provide qualitative
data about their overall impressions based on their
operational experience. The respondents’ handwritten comments were transposed to a computer file, and categorized
by 3 raters.

Method
Sample and Procedure
The questionnaire was distributed to 160 serving police
officers working in Family/Child Protection Units in all 8 of
the Scottish police forces (Central Scotland, Dumfries &
Galloway, Fife, Grampian, Lothian & Borders, Northern,
Strathclyde, and Tayside). The numbers of surveys distributed to each police force was determined in advance by faceto-face consultations with managers in the Family/Child
Protection Units. In small units, all staff members were given
opportunities to complete questionnaires, whereas managers
in larger forces determined that this would be too resource
intensive, so they selected respondents so as to sample the
geographic areas involved comprehensively.
A cover letter explained that the aim of the survey was to
gather interviewers’ impressions of forensic interviews with
children. Respondents were provided envelopes in which
they could seal their completed questionnaire and be
assured that their anonymity would be protected. No data
was collected to indicate the individual police forces of the
respondents to further protect the respondents’ anonymity.
The questionnaires remained in their sealed envelopes and
securely stored in the respective police stations until they
were collected by the first author. Some questionnaires
were mailed back to the first author. The decision as to how
the questionnaires were returned was decided by each
police force individually. The questionnaires were distributed and collected between May 2008 and February 2009.
Respondents completed the questionnaires during work
time and received no payment for their participation. The
project was reviewed and approved by the School of Social
and Health Science Research Ethics Committee at Abertay
University Dundee in advance of data collection.

Results
Sample Details and Personal Information
The total response rate was 63% (100 responses). Nine
responses were excluded because the interviewers indicated
that they did not actually conduct forensic interviews with
children as lead interviewers, thus, 91 were included in the
analyses. The respondents’ mean age was 37.13 years (SD=
6.40; range=25 to 52); 42% were males and 58% females.
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The mean length of service was 11.21 years (SD=5.60 years;
range=3.83 to 26.75). Most of the respondents indicated
they were Constables (95.6%) which is the rank at which
police officers enter the police force while the remaining
officers were Sergeants which is one rank higher (4.4%).
Experience Interviewing
On average, the respondents had been conducting forensic
interviews with children for 4.22 years (SD=4.19; range=
0.5 months to 23 years) with 1.9 interviews (SD=1.30;
range=0.04 to 5.0) conducted each week. Most respondents
interviewed children about sexual abuse (92.3%) and
physical abuse (69.7%); fewer interviewed children about
neglect (23.1%). Respondents claimed that they usually
(64%), almost always (21.3%) or always (2.2%) obtained
full and complete accounts whereas 12.4% reported that
they rarely obtained full and complete accounts.
When asked why they were not able to obtain full and
complete accounts, most respondents referred to characteristics of the interviewees. For example, 23% of respondents
commented that factors such as secrecy, unwillingness to
talk to the police, and the desire to protect suspects were
important. A further 9% of respondents indicated that the
children’s ages prevented them from providing full and
accurate accounts, while 10% said that the quality of the
interview ‘depends on the child.’
Most respondents indicated that they never (23.1%) or
rarely (60.4%) experienced time pressures, although a
minority (16.5%) indicating that they usually or almost
always did. Reasons for time pressure were described by
52% of respondents. For 30% of respondents, pressure was
created by the need to proceed urgently, without adequate
preparation time, to interview multiple suspected victims
and witnesses, to coordinate with social workers to be
present, especially when suspects were already in detention.
Other sources of time pressure included the need to
complete interviews before the end of a school day (12%
of respondents) or without parental knowledge (7% of
respondents), and pressure from parents eager for interviews to end. Limited child attention span was indicated as
a source of time pressure by 9% of respondents, while the
concern that children were at risk of further abuse was cited
by 8% of respondents. Only 2% of respondents indicated
that other duties created pressure to complete interviews
more quickly than they would have liked.
Training
Almost all (96.7%) of the respondents had received Joint
Investigative Interviewer Training. When asked whether
they had received any additional refresher type training
22% indicated that they had, with the majority (78%)

reporting no additional training. On average, the last training
course attended by the respondents was 1.82 years earlier
(SD=2.46; range=1 month to 12 years). Respondents
thought that the training had equipped them with the
necessary interviewing skills quite well (52.7%), very well
(33.0%) or extremely well (11%), with only a very small
number indicating that the training had not equipped them
very well to conduct interviews (3.3%).
Nineteen respondents questioned the content of the
training, with a number of respondents highlighting the
inadequate attention paid to the demands of note-taking. A
further 8 respondents said that ‘experience’ was the best
‘training, ’ while 8 respondents were concerned about the
absence of refresher training.
When asked to comment about aspects of the training
that could be improved, 25% of respondents recommended
more practice interviews, information about what to do
when children did not disclose, practical exercises, more
input from experienced interviewers, information about the
technical aspects regarding video recording, courtroom
training, examples of real interviews and feedback about
their interviews. In addition, 11% of respondents indicated
a need for refresher training.
Feedback
Only 39.6% of the respondents indicated that they received
any feedback about the interviews they conducted; 24% of
the respondents said that they received verbal feedback
from colleagues, social workers, or managers usually
immediately after the interviews were conducted. Much of
the ‘feedback’ was about case-specific issues rather than the
quality of interviewing; as one respondent wrote: “A
debrief is always conducted but this assesses the content
of the interview rather than the quality [emphasis added].”
Only 2% of the respondents indicated that they received
written feedback by email and this was not further detailed.
Specific Interview Techniques
Perceived Frequency of Use Table 1 displays the frequencies with which officers engaged in specific practices
described in the Scottish Executive (2003) guidelines.
During the pre-substantive phase of the interviews, 97%
of the respondents reported that they always or almost
always established rapport, 85% always or almost always
explained the ground rules and demonstrated understanding
truth and lies. However, 87% never or rarely conducted
practice interviews.
In the substantive phase, 88% of the respondents
indicated that they always or almost always used specific
Wh. questions, whereas only 43% of respondents indicated
that they always or almost always used open prompts.
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Table 1 Police officers’
reported practices (Percentages)

Component

Pre-substantive phase
Rapport
Ground rules
Telling the truth
Practice interview
Substantive phase
Open prompts
Specific Wh. questions
Closed Y/N questions
Leading

1
Never

2
Rarely

3
Usually

4
Almost always

5
Always

N

0

0

3.3

17.6

79.1

91

0
0
60.0

3.3
1.1
26.7

12.2
13.3
2.2

25.6
17.8
8.9

58.9
67.8
2.2

90
90
90

3.4
0
2.2
56.7

17.0
0
19.1
42.2

36.4
12.1
33.7
1.1

29.5
41.8
29.2
0

13.6
46.2
15.7
0

88
91
89
90

However, 20% of the interviewers never or rarely used
open prompts to elicit information during interviews.
Almost all of the respondents, fully 99%, indicated that
they never or rarely asked leading or suggestive questions.
A subsequent analysis explored whether adherence to the
guidelines varied depending on the amount of experience
interviewing children. Respondents were divided into two
groups of respondents based on their years of experience
interviewing children. There were no significant differences
between these groups, with all X2 values lower than 9.51
and all p values greater than .05. These findings clearly
indicate that the amount of self-reported experience of
interviewing children does not affect the perceived use of
various interview techniques.
Perceived Effectiveness Table 2 displays the officers’
average perceptions regarding the extent to which the
various recommended practices helped children describe
their experiences. A Chi-square analysis of the respondents’
ratings revealed significant differences for each component
with all X2 values exceeding 7.76 and p values lower than
.05. Therefore, we can conclude that these respondents

clearly perceived some techniques to be more useful than
others.
Inspection of Table 2 shows that rapport, ground rules
and the truth and lie demonstration were all seen to be, at
the very least, ‘quite’ effective components of the presubstantive phase of the interview by 85% of the
respondents. However, the respondents were split regarding
the perceived effectiveness of practice interviews, with 52%
indicating that practice interviews were not very effective
or not at all effective, whereas the remaining 48% thought
that they were quite, very, or always effective.
In the substantive phase of the interview, 12% of
respondents indicated that open prompts were not effective
while the remaining 88% thought that open questions were
either quite, very, or always effective. However, only 15%
of respondents thought that closed Y/N questions were not
effective, while the remaining 85% indicated that closed Y/
N questions were quite, very and always effective.
Specific Wh. questions were rated as quite, very, or
always effective by 100% of the respondents. The majority
of respondents (83%) reported that leading questions were
not effective components of the interview, however, while

Table 2 Police officers’ ratings of the effectiveness of specific recommended practices (Percentages)
Component

Pre-substantive phase
Rapport
Ground rules
Telling the truth
Practice interview
Substantive phase
Open prompts
Specific Wh. questions
Closed Y/N questions
Leading

1
Not effective at all

2
Not very effective

3
Quite effective

4
Very effective

5
Always effective

N

0
1.2
0
6.5

1.1
11.0
9.6
45.2

38.5
59.8
55.4
32.3

49.5
25.6
30.1
16.1

11.0
2.4
4.8
0

91
82
83
31

0
0
2.2
37.3

11.8
0
12.4
45.8

52.6
25.3
48.3
16.9

34.2
57.1
31.5
0

1.3
17.6
5.6
0

76
91
89
59
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the remaining 17% thought that leading and suggestive
questions were quite effective.
As above, a second set of analyses asked whether the
perceived effectiveness of specific guidelines varied
depending on the respondents’ experience. There were
again no associations between years of experience and
ratings of effectiveness with all X2 values lower than 6.79
and p values greater than .08.
Overall Impressions of Interviewing
Nearly 60% of the respondents provided general comments
about investigative interviewing on the final page of the
questionnaire. The most common theme, voiced by 30% of
the respondents, concerned having to write down what was
said in interviews because 1) it disrupted the flow and
created long pauses that were sometimes filled with ‘small
talk’ while the scribes caught up, 2) children found it
distracting and it thus adversely affected the rapport that
had been established, 3) children sometimes forgot what
they had just said when asked to repeat their answers, 4)
scribes missed out details, 5) scribes found it particularly
difficult to note the lengthy responses to open prompts and
thus preferred more direct and focused questions, 6) nonverbal behavior was not captured, and 7) it was sometimes
not possible to read illegible and poorly spelled notes. A
similar number of interviewers welcomed the possible
introduction of electronic recording, typically noting that
“Child interviews need to be visually recorded.” One
interviewer placed the issue poignantly in context by
writing that “I find it appalling that we can tape record all
accused persons but still manually record interviews of
children.”

Discussion
This survey of police officers yielded a number of important
insights regarding the quality of investigative interviews of
children in Scotland. Almost all (97%) had received JITT
training as part of their work which they felt equipped them
quite, very, or extremely well with the skills they needed.
Not surprisingly, therefore, the majority of interviewers in
this sample (88%) also believed that their interviews allowed
them to obtain full and complete accounts of the events
discussed. Therefore, it appears that interviewing practices in
Scotland are perceived to be very good by interviewers
included in this study.
However, other responses raise potential concerns about
interviewing practices. First, many interviewers (78%)
indicated that they had received no additional ‘refresher’
training after their initial 1-week initial training course.
Because half of the police officers had been interviewing

children for more than 3 years (some as long as 23 years),
they would surely benefit from additional opportunities to
broaden and extend their knowledge beyond that which can
be conveyed in the initial 1-week courses. It is important to
recognize the value of continued professional development
for police officers in what is a challenging, demanding and
specialized area of policing. Effective interviewing
demands a broad understanding of many aspects of child
development and of the complexity of child maltreatment.
The 1-week courses that are currently used should be
complemented with further training opportunities being
made available on a regular basis. Advanced and supplementary training is particularly important in light of
dramatic improvements in our knowledge and understanding of child forensic interviewing and of children’s
eyewitness memories both here and abroad (Bull 2010;
Lamb et al. 2008, 2010; La Rooy et al. 2010; La Rooy and
Lamb 2010). Providing access to up-to-date training that
incorporates new information is essential to ensure that
current practice reflects the best evidence available.
Second, there was little evidence that interviewers
received feedback about the quality of their interviews with
children. Although about 40% of respondents indicated that
they did receive feedback, they noted that the ‘feedback’
normally pertained to the specifics of the cases at hand rather
than their developing skills as interviewers. Field research
shows that continued feedback about interview practices are
essential to ensure that interviewers adhere to recommended
practices (Lamb et al. 2002a, b; Fisher 2010). One-off
training sessions currently of the type provided in Scotland
and elsewhere around the world increase knowledge and
awareness of desirable practices but seldom affect the way
that interviewers actually interview children, particularly
with regard to the use open-ended prompts (that draw on
free recall memory) and the avoidance of focused prompts
(that draw on recognition memory) (Aldridge and Cameron
1999; Sternberg et al. 2001; Orbach et al. 2000). Only when
interviewers are given specific feedback on the quality of
their interviews on a regular basis do they continue to
perform interviews of high quality (Lamb et al. 2002b,
2008). Providing ongoing feedback and support to child
interviewers should be considered a priority.
Third, there were disconcerting responses regarding
specific components of the Scottish Executive (2003)
guidelines. Most interviewers (87%) reported that they
never or rarely conducted practice interviews (discussion of
neutral topics designed to prepare the child for the main
part of the interview) even though nearly half (48%)
believed the practice interview to be quite, very, or always
effective or helpful. In fact, the amount of information
obtained using open-prompts can be further maximized
when interviewers practice using open-ended prompts in
the pre-substantive phase of the interview. In one study,
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children who were given practice interviews reported as
much as 2 1/2 times more information in response to the
first question asked during the substantive phase of the
interview (Sternberg et al. 1997). Practice interviews thus
lay the groundwork for the information gathering that
follows (Brubacher et al. 2009; Sternberg et al. 1997). One
possible explanation of these findings is that the respondents were unclear as to what the practice interview actually
is. Although, the practice interview is clearly described in
the Scottish Executive (2003) guidelines it may be that the
interviewers perceive it as a form of rapport building.
Indeed, practice interviews do extend the opportunities for
rapport building and the guidelines may have blurred the
distinction between rapport and the benefits of a practice
interview by subsuming them under the single heading
“Rapport building with a practice interview.” Managers and
police trainers may thus need to clarify the role and benefits
of the practice interview in future training.
Fourth, it appears that interviewers do not use openended prompts as frequently as they should; there is
extensive evidence that they are the most effective way of
obtaining information from children in forensic interviews
(Dent and Stephenson 1979; Goodman et al. 1991; Lamb et
al. 2008; Orbach and Lamb 2001). Fewer than half of the
respondents (43%) indicated that they always, or almost
always used open-ended prompts whereas a large minority
(20%) indicated that they never, or only rarely, used open
prompts, even though most (88% overall) believed that
open prompts are indeed quite, very, or always effective.
Previous research shows that interviewers tend to exaggerate their use of open-ended questions, the most important
element of evidence based practice in this area, so these
responses raise serious concerns about the quality of
investigative interviewing in Scotland. Of course, the
reason that fewer than expected open-prompts are being
used may be due to the fact that interviews are not routinely
electronically recorded in many parts of Scotland. Writing
down long responses to open-prompts is likely to be very
difficult, if not impossible, for child interviewers.
Fifth, most interviewers (88%) indicated that they
always, or almost always used Wh. questions, while all
respondents thought that these type of focused questions
were quite, very or always effective in eliciting information.
These findings starkly contrast with responses regarding the
perceived use and effectiveness of open prompts. Again,
the widespread use of these prompts may also be related to
the lack of electronic recording facilities in Scotland in that
interviews need to ask questions that elicit shorter answers
because they have to write them down. It is also noteworthy
that while the advantages of using open-ended prompts as
opposed to Wh. questions have been known to psychologists for decades, the results of such research have taken
time to reach a broad audience (e.g., Lamb et al. 2008)

The survey has clearly yielded support for suggestions
that investigative interviews with children should be electronically recorded (Scottish Executive 2007). Available
evidence overwhelmingly shows that electronic recording
of interviews is the best way to preserve evidence: is not
possible to know exactly what was said in interviews unless
they were recorded because handwritten notes omit too
much information (Ceci and Bruck 2000; Lamb et al. 2000;
Warren and Woodall 1999). Research has also shown that
the types of questions asked also affect the types of answers
received, again underscoring the need for exact recordings
of what was said (Ceci and Bruck 2000). Evidence is lost
when interviews are not recorded. Further, the absence of
recorded interviews makes it impossible to accurately and
directly determine whether or not the Scottish Executive
(2003) recommendations are being followed by the police
officers interviewing children and also makes it very
difficult for interviewers, trainers and managers, to review
interview practices and facilitate individual professional
development. Moreover, as already noted, the absence of
electronic recording may cause interviewers to favor asking
closed questions simply because it is easier to write down
short answers to questions.
Previous research in the UK makes clear that Government
guidelines about interviewing child witnesses are not always
implemented (Lamb et al. 2009; Sternberg et al. 2001).
Rather, the release of Government guidelines is the
beginning of a process designed to improve interviewing
standards—not the end of a process. The quality of
interviews must be regularly checked to ensure that standards are achieved and maintained. Such evaluations also
allow training resources to be targeted most effectively
(Lamb et al. 2002a, b).
Substantial resources are currently invested in training
police officers and social workers in Scotland. It is vital to
evaluate the success of training initiatives, and to evaluate
the effectiveness of the training provided. Such evaluation is
needed because more resources are likely to be invested in
training when the electronic recoding of interviews in
Scotland becomes mandatory in the near future. This survey
has identified that police interviewers follow some but not all
of the recommendations in the current guidelines which may
help focus future training initiatives. Future research in other
jurisdictions as well as with other groups of professionals
(e.g., Social Workers) may be similarly illuminating.

References
Aldridge J, Cameron S (1999) Interviewing child witnesses: questioning techniques and the role of training. Appl Dev Sci 3:136–147
Brainerd CJ, Reyna V (2005) The science of false memory. Oxford
University Press, New York

J Police Crim Psych
Brubacher S, Roberts K, Powell M (2009) Does type of memory
practice matter when interviewing children about a single or
repeated event? International Investigative Interviewing Research
Group Bulletin 2:8–14, http://www.e-pages.dk/universityofteeside/
13/fullpdf/full4c10b0bdea29b.pdf
Bruck M, Ceci SJ, Francoeur E, Renick A (1995) Anatomically
detailed dolls do not facilitate pre-schoolers’ reports of a
paediatric examination involving genital touch. J Exp Psychol
Appl 1:95–109
Bull R (2001) Children and the law: the essential readings. Blackwell,
Oxford
Bull R (2010) The investigative interviewing of children and other
vulnerable witnesses: Psychological research and working/
professional practice. Legal Criminol Psychol 15:5–23. doi:10.1348/
014466509X440160
Bussey K (1992) Lying and truthfulness: children’s definitions,
standards and evaluative reactions. Child Dev 63:129–137
Ceci SJ, Bruck M (2000) Why judges must insist on electronically
preserved recordings of child interviews. Court Review: The
Journal of the American Judges Association, Summer, 8–10
Dando C, Wilcock R, Milne B (2008) The cognitive interview:
inexperienced police officers’ perceptions of their witness/victim
interviewing practices. Legal Criminol Psychol 13:59–70.
doi:10.1348/135532506X162498
Darvish T, Hershkowitz I, Lamb ME, Orbach Y (2008) The effect of
the NICHD interview protocol on the elicitation of investigative
leads in child sexual abuse investigations. Paper presented to the
American Psychology-Law Society Conference, Jacksonville,
FL. http://www.ap-ls.org/conferences/apls2008/program.html
Dent HR, Stephenson GM (1979) An experimental study of the
effectiveness of different techniques of questioning child witnesses. Br J Soc Clin Psychol 18:41–51
Eisen M, Quas J, Goodman G (eds) (2002) Memory and suggestibility
in the forensic interview. Erlbaum, Mahwah
Fanslow JL, Robinson EM, Crengle S, Perese L (2007) Prevalence of
child sexual abuse reported by a cross-sectional sample of New
Zealand women. Child Abuse Negl 31:935–945. doi:10.1016/j.
chiabu.2007.02.009
Fisher RP (2010) Interviewing cooperative witnesses. Legal Criminol
Psychol 15:25–38. doi:10.1348/135532509X441891
Frothingham TE, Hobbs CJ, Wynne JM, Yee L, Goyal A, Wadsworth
DJ (2000) Follow up study eight years after diagnosis of sexual
abuse. Arch Dis Child 83:132–134
Goodman GS, Hirschman JE, Hepps D, Rudy L (1991) Children’s
memory for stressful events. Merrill-Palmer Q 37:109–158
Home Office (1992) Memorandum of good practice on video recorded
interviews with child witnesses for criminal proceedings. Author,
London
Home Office (2002) Achieving best evidence in criminal proceedings:
guidance for vulnerable or intimidated witnesses, including
children. Author, London
Home Office (2007) Achieving best evidence in criminal proceedings:
Guidance on interviewing victims and witn5sses, and using special
measures. Author, London, www.scie-socialcareonline.org.uk/
profile.asp?guid=43a2847d-c419-45cb-9d5f-d66ac919f299
Kuehnle K, Connell M (eds) (2009) The evaluation of child sexual
abuse allegations: a comprehensive guide to assessment and
testimony. Wiley, Hoboken
Kulkofsky S, London K (2010) Reliability and suggestibility of
children’s statements: From science to practice. In: Benedek E,
Ash P, Scott C (eds) Principles and practices of child and adolescent
forensic mental health. American Psychiatric Publishing, Inc,
Arlington (in press)

Lamb ME, Hershkowitz I, Sternberg KJ, Esplin PW, Hovav M, Manor T,
Yudilevitch L (1996) Effects of investigative utterance types on
Israeli children’s responses. Int J Behav Dev 19:627–637
Lamb ME, Orbach Y, Sternberg KJ, Hershkowitz I, Horowitz D (2000)
Accuracy of investigators’ verbatim notes of their forensic interviews with alleged child abuse victims. Law Hum Behav 24:699–
707, http://www.springerlink.com/content/n36r078115527nl7/
fulltext.pdf
Lamb ME, Sternberg KJ, Orbach Y, Esplin P, Mitchell S (2002a) Is
ongoing feedback necessary to maintain the quality of investigative
interviews with allegedly abused children? Appl Dev Sci 6:35–41
Lamb ME, Sternberg KJ, Orbach Y, Hershkowitz I, Horowitz D,
Esplin P (2002b) The effects of intensive training and ongoing
supervision on the quality of investigative interviews with
alleged sex abuse victims. Appl Dev Sci 6:114–125
Lamb ME, Hershkowitz I, Orbach Y, Esplin PW (2008) Tell me what
happened: structured investigative interviews of child victims and
witnesses. Wiley, Chichester
Lamb ME, Orbach Y, Sternberg KJ, Aldridge J, Pearson S, Stewart
HL, Esplin PW, Bowler L (2009) Use of a structured investigative protocol enhances the quality of investigative interviews
with alleged victims of child sexual abuse in Britain. Appl Cogn
Psychol 23:449–467. doi:10.1002/acp.1489
Lamb ME, La Rooy D, Katz C, Malloy LC (eds) (2010) Children’s
testimony: a handbook of psychological research and forensic
practice. Wiley, Chichester (in press)
La Rooy D, Lamb ME (2010) What happens when interviewers ask
repeated questions in forensic interviews with children alleging
abuse? J Police Crim Psychol, Published online 7 May, 2010. doi
10.1007/s11896-010-9069-4
La Rooy D, Katz C, Malloy LC, Lamb ME (2010) Do we need to
rethink guidance on repeated interviews? Public Policy and Law,
Psychology (in press)
Law Commission (1997) The evidence of children and other
vulnerable witnesses. Author, Wellington
London K, Kulkofsky S (2010) Factors affecting the reliability of children’s
forensic reports. In: Davies G, Wright DB (eds) Current issues in
applied memory research. Psychology Press, Hove, pp 119–141
May-Chahal C, Cawson P (2005) Measuring child maltreatment in the
United Kingdom: a study of prevalence of child abuse and
neglect. Child Abuse Negl 29:969–984. doi:10.1016/j.
chiabu.2004.05.009
Milne R, Bull R (1999) Investigative interviewing: psychology and
practice. Wiley, West Sussex
Orbach Y, Lamb ME (2001) The relationship between withininterview contradictions and eliciting interview utterances. Child
Abuse Negl 25:323–333
Orbach Y, Hershkowitz I, Lamb ME, Sternberg KJ, Esplin PW,
Horowitz D (2000) Assessing the value of scripted protocols for
forensic interviews of alleged abuse victims. Child Abuse Negl
24:733–752
Pipe M-E, Lamb ME, Orbach Y, Cederborg A-C (eds) (2007) Child
sexual abuse: disclosure, delay and denial. Erlbaum, Mahwah
Poole DA, Lamb ME (1998) Investigative interviews of children: a
guide for helping professionals. American Psychological Association, Washington
Quas J, Goodman G, Ghetti S, Alexander K, Edelstein R, Redlich A,
Cordon I, Jones D (2005) Childhood sexual assault victims: long
term outcome after testifying in court. Monographs of the Society
for Research in Child Development, 70, Serial No. 280
Scottish Executive (2003) Guidance on Interviewing Child Witnesses
and Victims in Scotland. Author, Edinburgh, http://www.scotland.
gov.uk/Publications/2003/09/18265/27036

J Police Crim Psych
Scottish Executive (2007) On the record: Evaluating the visual
recording of joint investigative interviews with children.
Edinburgh: Author
Sternberg KJ, Lamb ME, Hershkowitz I, Yudilevitch L, Orbach Y,
Esplin PW et al (1997) Effects of introductory style on children’s
abilities to describe experiences of sexual abuse. Child Abuse
Negl 21:1133–1146
Sternberg KJ, Lamb ME, Davies GA, Westcott HL (2001) The
memorandum of good practice: theory versus application. Child
Abuse Negl 25:669–681

Steward MS, Steward DS (with Farquahar L, Myers JEB, Reinart M,
Welker J, Joye N, Driskll J, Morgan J) (1996) Interviewing
young children about body touch and handling. Monographs of
the Society for Research in Child Development, 61, Serial No.
248
Warren AR, Woodall CE (1999) How well do interviewers recall their
interviews with children? Psychol Public Policy Law 5:355–371
Westcott HL, Davies GM, Bull RHC (eds) (2002) Children’s
testimony: a handbook of psychological research and forensic
practice. Wiley, Chichester

